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PROFESSIONAL DEVELOPMENT SEMINAR

PMEA Toward the Future: Serving the Musical Needs
of all Pennsylvanians in a Changing World Environment

by Patrick M. Jones

Introduction
We are living in a time of great

change.  Terrorism, urban sprawl, inner
city revival and gentrification, decay of
older inner ring suburbs, digitization,
globalization, outsourcing, insourcing,
a decline in civic engagement and so-
cial bonds and the development of the
creative economy have changed our so-
ciety in ways that will affect our stu-
dents’ lives beyond anything we can cur-
rently imagine.  As I’m writing this I’m
vacationing in Scotland.  The news me-
dia and BBC talk shows here are filled
with discussions of
the terrorist attacks
and attempted at-
tacks in London and
people are question-
ing how Britain,
which prides itself
on tolerance and
openness, could have
bred the terrorists
who were born and
raised here.

It’s a dialogue as pertinent for us in
Pennsylvania as it is here.  All multi-
ethnic, multi-racial, multi-cultural soci-
eties today need to address very diffi-
cult and complex issues related to
ethnicity, race, culture, and nationality.
At the same time, the economic up-
heaval in the USA today is as great as in
two previous eras: the Industrial Revo-
lution and the later deindustrialization
of the US economy, both of which radi-
cally altered the American social land-
scape.

The Industrial Revolution is well
known to all of us from our history
classes and the literature of Charles
Dickens who shared with us the misery
of the working classes in England of the
time.  Those of us over 40 personally

remember the deindustrialization of
Pennsylvania in the 1970s-80s. We saw
vibrant communities turned into rust-
belt ghost towns and the indignity faced
by many members of Tom Brokaw’s
“Greatest Generation” who were re-
duced to standing in welfare lines and
depending on charity to help feed their
families.

Communities in every corner of
Pennsylvania were decimated by the loss
of our industrial base and our Common-
wealth has never completely recovered.1

Those of us who came of age during that
period know too well the disaster in-
flicted on a society unprepared for a
massive economic shift.  Therefore, we
have a moral responsibility to our com-
munities and students to insure they are
prepared for the future.

We are moving from being a knowl-
edge-based service economy to one built
on individual creativity, small-group lo-
cal and global collaboration and inter-
dependence among members of a vari-
ety of cultures. The resources needed to
fuel this new economy are not the coal,
oil and steel of Pennsylvania’s industrial
age, nor the service jobs now being
outsourced to India and China, but the
creativity and innovation of our people.
Music educators have an important role
to play in preparing our students for the

creative age in which we now find our-
selves.  Our challenge is to determine
how it is we can contribute and then
develop curricula to do so.
Background Reading

This requires us to do some home-
work and read outside of our discipline
in order to get a sense of what is hap-
pening and what our students need to
know and be able to do.  To get started I
recommend four books and some ar-
ticles that have great value for all music
teachers.  While they are presented here
in chronological order, they needn’t be

read that way.

The first is Robert
Putnam’s Bowling
Alone: The Collapse and
Revival of American
Community.2 Putnam,
the former dean of
Harvard’s Kennedy
School of Government,
chronicled an unprec-
edented decline in

American civic and social engagement
and a break down of society during the
latter decades of the 20th Century.

We music educators will find much
relevant information in his work since
social engagement is the essence of
musicing.  Putnam’s research helps us
identify that one of our greatest roles is
to help our students learn to engage mu-
sically with others in social settings so
they can build the social capital neces-
sary to sustain civil society.3  This is
particularly relevant for our time given
the discussions in Britain about the de-
cay of social interaction and civil con-
nectedness there as well.

Second and third on the list are two
books by Richard Florida, Hirst Profes-
sor of Public Policy at George Mason

“The resources needed to fuel this new economy are
not the coal, oil, and steel of Pennsylvania’s industrial
age, nor the service jobs now being outsourced to India
and China, but the creativity and innovation of our
people.  Music educators have an important role to play
in preparing our students for the creative age in which
we now find ourselves.”
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University and a nonresident senior fel-
low at the Brookings Institution.  Florida
has gained notoriety for identifying the
shift in our society away from a knowl-
edge economy to one in which creativ-
ity is of primary importance.  He identi-
fied what he calls the “creative class” in
The Rise of the Creative Class4.  His re-
search has spawned a great deal of dia-
logue in the business, government, and
professional arts industry communities.
The K12 arts education community,
however, has been strangely absent from
this critical dialogue concerning the role
of creativity in the economic future of
our nation.  Therefore, I convened a col-
loquium in October 2004 for K12 arts
education to address it.  Abstracts from
the colloquium are available in the re-
search section of www.keyarts.ws.  My
paper on music education’s role is avail-
able in Arts Education Policy Review.5

After reading The Rise of the Cre-
ative Class I recommend you move on
to his latest book The Flight of the Cre-
ative Class6 in which he outlines how
the USA is now losing its competitive
edge to other countries around the globe.
Florida calls for an evolution from a cre-
ative economy that benefits a small seg-
ment of the population to a creative so-
ciety that draws on the creative poten-
tial of all members.  We music educa-
tors have a crucial role in helping de-
velop that creative society.

Finally, a current best seller every-
one in education should be discussing
is Thomas Friedman’s The World is Flat:
A Brief History of the Twenty-First Cen-
tury.7  Friedman is a three-time Pulitzer
Prize winning New York Times colum-
nist who traveled the world investigat-
ing globalization for this book.  Not only
is globalization a reality, it is more per-
vasive throughout society and more in-
vasive in our individual lives than most
of us probably imagine.  Friedman tells
us that the world into which our students
graduate each year is becoming increas-
ingly connected, collaborative, and in-
terdependent.  He also warns that our
standard of living will decline if we

don’t reinvigorate schools to be both
more comprehensive and more demand-
ing.

These books and articles are excel-
lent resources to help us gain insight
about the society in which we currently
live so we can envision the kinds of con-
tributions music educators can make.
Taken together they tell us that civic
participation in the US has been in a
steady state of decline since the 1970s,
individual creativity of as many work-
ers as possible is essential to our future,
digitization has leveled the playing field
for corporate competition so that our stu-
dents will increasingly compete with
workers from around the world, our stu-
dents need to be able to work in small
group collaborations in groups ranging
from their local office to international
networks, and globalization requires
them to be culturally informed.

Meeting the challenges of this new
economy requires the collaboration of
all of us engaged in music education.  It
is not enough for scholars to write ar-
ticles and hold colloquia. Substantive
change cannot happen until teachers in
the schools take responsibility for the
future of our society and make curricu-
lar changes to address society’s needs.
Such changes will require taking risks,
making mistakes, and jettisoning some
of our ingrained values and traditions no
matter how much we love them or how
relevant we found them to our own lives.
It was in the spirit of taking such risks
and concern for the future that music
teachers from all corners of Pennsylva-
nia met in July to address the future of
music education in the Commonwealth.

PMEA Professional Development
Seminar

Attendees at the PMEA Professional
Development Seminar last July met to
develop a vision for the future of music
education.  After attending several ses-
sions devoted to our profession’s history,
current issues and concerns for the fu-
ture, they broke into district teams to
strategize how music educators can meet

the musical needs of all Pennsylvanians
in this new environment.  The follow-
ing is a compilation of their input to
guide PMEA toward the future.  It con-
sists of lists of goals that will need to be
further refined and developed into ac-
tionable objectives if they are to have a
statewide impact.

Vision Statement
The participants determined what

music education in Pennsylvania should
“look like” for the first half of the 21st
Century as follows:

Music Education in Pennsylvania
Must…
• Focus on lifewide & lifelong musicing8

• Prepare students for the “creative” or
“knowledge” economy

• Develop cultural awareness and toler-
ance

• Reach out to the school and local com-
munity

• Become and remain current in offer-
ings and pedagogies

• Be united among music teachers of all
levels and specialties

• Focus the community on a music edu-
cation of quality, not simply big and
showy performances

Curriculum
• Consider community demographics

(cultures) in curriculum and program
design

• Connect music curricula to the entire
school curriculum

• Serve all students, not simply large
ensemble members

• Include more creative offerings (i.e.
ensembles, classes, productions, etc.)

• Include traditional and small en-
sembles & genres reflective of stu-
dent and community interest

• Offer instruments, ensembles, and
genres students can and will choose
to perform in both lifewide and life-
long settings

• Immerse students in current and emerg-
ing music technologies

Pedagogy
• Step outside the barriers of our tradi-

tion in order to reach students’ needs
and current trends

(continued on page 30)
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• Balance traditional pedagogical tech-
niques with more current trends

• Embrace student-led ensembles and
emergent/grounded pedagogy

• Focus on developing student creativ-
ity and independent musicianship

PMEA’s Role
After developing a broad vision for

music education, they provided guid-
ance for what PMEA can and/or should
do to advance that vision.  They identi-
fied roles for PMEA at the state and
PMEA district levels as follows:
Statewide:
Advocacy
• Advocate PDE adopt a requirement in

music for high school graduation
• Advocate for current music technol-

ogy in all schools
• Advocate at PDE for collegiate pro-

grams to update music teacher edu-
cation curricula

• Assist in pre-service music teacher
education to ensure graduates have
relevant skills, dedication and work
ethic

• Send mailings to administrators and
school board members promoting
music opportunities and presenting
current issues and concerns; distrib-
ute a reproducible version to mem-
bers who can send them to parents

• Keep members updated on current le-
gal issues

Resources
• Provide a grant-writer
• List opportunities for community

musicing across the state in PMEA
News & on the PMEA website

• List specific specialty programs
throughout the state (i.e. steel drums)
in PMEA News & on the PMEA
website

• Provide materials from the Profes-
sional Development Workshop to
teachers who were not present

• Develop a PMEA guide for advocacy
at the local level

• Connect with “outside” resources (i.e.
Pennsylvania Council on the Arts)

Professional Development
Provide:
• a mentorship program

• articles, materials, examples and work-
shops on diverse ensembles, genres,
classes and technologies

• in-service training on diverse genres,
classes, etc.

• in-service training on various peda-
gogical approaches, such as being
facilitators of student-led ensembles

• in-service training on developing new
curricular offerings with limited re-
sources & facilities

• in-service training on grant writing
• in-service training on how to embrace

and involve the community

PMEA District Level
• Focus on both lifewide & lifelong

musicing
• Develop into more of a professional

development resource & network, not
simply a festival presenting organi-
zation

• Be a resource for all teachers, not just
music teachers

• Reach more people who are currently
not members

• Get all members to avail themselves
of PMEA opportunities and resources
(i.e. Professional Development Semi-
nar)

• Present more opportunities for elemen-
tary and middle school teachers, not
just festivals

• Collaborate with Intermediate Units

Community Level
Strategic change in PMEA is nec-

essary but change at the community
level is vital.  Therefore, the participants
developed a vision of what music edu-
cation should “look like” in the K12
schools and communities of the Com-
monwealth.  They addressed what the
curriculum at each of the three levels of
schooling should include as well as the
needs of Pre-K and Post-12 populations.

School Districts
District Wide
• Focus on both lifewide & lifelong

musicing
• Serve as a community arts center (pro-

vide facilities for rehearsal, perfor-
mance, recording, production, com-
position, instruction, etc.)

• Develop visiting artist & artist-in-resi-
dence series for all levels

• Invite community members to perform
“side by side” with students

• Interact & collaborate with musicians
in addition to K12 music educators
(i.e. church musicians, community
music educators, music industry
members, professional & amateur
musicians, university professors, etc.)

• Establish a child-centered philosophy
of music education for all students
that meets all students’ musical inter-
ests and needs

• Offer a unified music curriculum with
offerings at all levels that are unique
to the community and include assess-
ment

• Connect music curricula to other
school offerings

• Provide offerings of interest to the stu-
dents and community

• Incorporate current music technologies
at all levels

PreK Level
• Identify and network with PreK teach-

ers interested in music
• Offer parent/child musicing opportu-

nities
• Use folk, children’s songs, & nursery

rhymes
• Incorporate music & movement
• Involve K12 music students in work-

ing with PreK children

Elementary Level
• Create a hunger and love of music
• Develop foundational musicianship

skills
• Cultivate creativity: composition, im-

provisation, etc.
• Make cultural connections to the com-

munity
• Perform traditional & diverse genres

vocally and on authentic instruments
• Collaborate with community members,

university faculty and culture bearers
• Incorporate music technologies
• Increase performance opportunities in

and outside school - community out-
reach

Middle Level
• Build on the musicianship skills developed

in PreK and elementary school through
composition, improvisation, recording
arts, etc.

• Offer traditional, indigenous and contem-
porary instruments, ensembles and genres

• Develop student-led small ensembles of
diverse genres (instrumental and vocal)

(continued from page 29)
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• Collaborate with other teachers: art,
theater, social studies, science etc.

• Offer more creative opportunities for
all students (classes, ensembles, etc.)
not just large ensemble members

• Include performance units in classes
(drums, guitar, digital media, social
instruments, etc.) that will foster
lifewide and lifelong musicing

High School Level
• Enhance and further develop student

musicianship through composition,
improvisation, recording arts, etc.

• Offer traditional, indigenous and con-
temporary instruments, ensembles,
and genres

• Develop student-led small ensembles
of diverse genres (instrumental and
vocal)

• Collaborate with other teachers: art,
theater, social studies, science etc.

• Offer more creative opportunities for
all students (classes, ensembles, etc.)
not just large ensemble members

• Include performance units in classes
(drums, guitar, digital media, social
instruments, etc.) that will foster
lifewide/lifelong musicing

• Focus on the commonality of the cre-
ative process and its components

• Help students develop personal respon-
sibility and community identities that
underscore the necessary balance be-
tween individuals and society

• Connect high school students to com-
munity musicing opportunities

Post-12
• Foster community musicing
• Offer community ensembles in a vari-

ety of genres
• Start beginner community ensembles

(i.e. New Horizons bands)
• Present ad-hoc performances (short-

term commitments such as the “Mes-
siah,” Broadway musicals, etc.); per-
haps offered seasonally

• Have family music nights
• Organize alumni performances
• Offer community classes in music on

a variety of topics such as audiophile,
recording arts, performance, music
history, etc.

• Involve K12 musicians in Post-12
musicing

Conclusion
The previous lists provide an excel-

lent starting place for updating music
education to address the current needs
of our society. They address the core is-
sues we face today: focusing on lifelong
and lifewide musicing; engaging all stu-
dents musically; offering a broader va-
riety of instruments, ensembles and
genres; developing students’ musical
collaboration and musical leadership
skills through small ensembles; focus-
ing on student creativity and develop-
ing their independent musicianship; and
connecting music curricula and offerings
to other curricular areas and the wider
community.

Closing
American music educators have

constantly evolved music curricula to
meet the needs of their day.  The sing-
ing-schools addressed the needs of con-
gregational singing, instrumental in-
struction in schools originally had a
symbiotic relationship with the commu-
nity band movement, and large en-
sembles based on the teacher as mae-
stro fit perfectly into a school system
designed to prepare factory workers for
the industrial age.  Society’s needs have
changed once again and we must con-
tinue the tradition of evolving our pro-
grams to meet current and future needs.
Music education can help prepare our
students for this new world in unique
ways no other academic discipline can.
The challenge now is to be proactive and
do it.  If every music teacher in Penn-
sylvania would implement just a few of
the recommendations on this list each
year we would experience a vibrant
musical revolution within five years that
would ensure the next generation is mu-
sically better prepared for life than the
last one was.  Like Dorothy in The Wiz-
ard of Oz, the power is yours.  Take the
lists above, pin them on your bulletin
board or tape them to your office wall,
select a few to implement this year and
begin leading us into the future.
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